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ABSTRACT 

 

This current research aims to investigate the beliefs and rationales of EFL university 

teachers about giving or not giving written feedback to their students. The researchers 

employed a descriptive qualitative approach in the execution of this study. Three 

experienced EFL university teachers agreed to participate in in-depth interviews to gain 

the data. This research revealed five distinct beliefs regarding providing written feedback. 

They hold beliefs about giving feedback based on the importance of giving feedback, the 

role of giving feedback to other types of feedback, the length of feedback, students' 

competence-based in giving feedback, and the importance of giving balanced feedback. 

As for their rationales for giving and not-giving feedback, several findings were 

documented. They provided written feedback because it gave some crucial information 

by showing students' identifiable learning records and enhancing their academic output. 

Also, it holds relevance to the teachers’ teaching profession. On the other hand, their 

rationale for not-giving written feedback could be noticed as written feedback, to some 

extent, demotivated students and took much more time to provide feedback. In the end, 

teachers' pedagogical implications are also presented by recalling the findings of this 

current research. 
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1. Introduction 

Teacher feedback is highly regarded and recognized as essential to teaching and 

learning languages. Over several decades, research on teacher feedback has been 

conducted in a variety of contexts, including English as a Second Language (ESL)  and 

(English as a Foreign Language) EFL both in university and secondary schools contexts 

(Lyster et al., 2013; Wang et al., 2018). As a result, feedback has been the subject of 

research in both its oral and written forms to determine its impacts on language learning 

and the instruction of L2 writing (Boggs, 2019; Sarre et al., 2021). Sermsook et al. (2017) 

and Khanlarzadeh and Nemati (2016) found that students' writing revisions and 

grammatical correctness improved after receiving teacher feedback. Thus, the subject of 

feedback in ELT is inevitable because it has a variety of repercussions, especially for 

students.  

Despite research showing that the positive impacts of feedback are abundant, many 

English teachers often give little to no feedback to their students. Students often have very 

little knowledge of why they receive a specific grade. It is not uncommon that some 

teachers would be unhappy if some students showed their intention to clarify their grades. 

In other cases, many English teachers asked their students to write lengthy papers and 

never return them, let alone with feedback on each paper. Time constraints and 

administrative work are usually to blame for why many teachers decide not to give 

feedback. However, other rationales need to be explored to better understand teachers' 

voices on this topic.  

It is important to note that teachers' teaching methods are heavily influenced by 

their personal beliefs (Gilakjani & Sabouri, 2017). Prior research has demonstrated that 

the beliefs held by teachers may significantly impact their teaching methods within the 

classroom setting. For example, Farrell and Ives (2015) conducted a study on an ESL 

teacher's pedagogical beliefs and their implementation in the classroom. Their findings 

indicate inconsistencies between teachers'  beliefs and practices during teaching practices. 

Similarly, Uysal and Bardakci (2014) studied teachers' beliefs regarding teaching 

grammar - form-focused or in-context. The findings indicate that teachers tended to 

maintain solid grammar teaching decisions, emphasizing the necessity of form-focused 

teaching. Thus, teachers' pedagogical approaches often separated grammar instruction 

from the broader macro skills associated with the English language.  

Similarly, when it comes to giving or not-giving feedback, the decisions are also 

influenced by the teachers' beliefs. The discussion of feedback and teachers' beliefs has 

been engaging among scholars. For instance, Van Ha and Murray (2021) studied the 

influence of teachers' professional development programs (TPDP) on their beliefs about 

corrective feedback. Mao and Crosthwaite (2019) researched the teachers' beliefs about 

written corrective feedback. Also, they looked into the mismatch between teachers' 

beliefs and classroom practices regarding giving feedback.  

In addition, Baker and Burri (2016) studied English for Academic Purpose (EAP) 

teachers' beliefs about feedback in the classroom. Even though a plethora of research 
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about feedback and beliefs has been conducted, the particular topic needs more attention 

in Indonesia, especially in university contexts. Teachers' rationales about giving or not-

giving feedback are also worth exploring. The current research lays its basis on two 

research questions: 

1. What are experienced EFL teachers’ beliefs about giving written feedback? 

2. What are their rationales for giving or not-giving written feedback? 

The research findings can be utilized to increase awareness among university and 

English teachers regarding their beliefs and practices in providing written feedback to 

students. This may prompt them to evaluate their approach to feedback and determine 

whether it is effective or needs improvement. 

 

2. Literature review  

2. 1. Written and oral feedback   

Generally, two distinct forms of feedback exist, written and oral feedback. Written 

corrective feedback refers to providing written comments to students on their written 

work to help them enhance their writing skills. According to Hamtaei and Rahimy (2015), 

the significance of written feedback may be limited as students may read it without taking 

any action on it. As per Wen's (2013) findings, students are more inclined to revise their 

work when their teachers provide written rather than oral feedback. According to Wen 

(2013), demotivating feedback is more likely to be given verbally than in written form. 

Previous studies indicate that providing written feedback positively enhances students' 

motivation. In many cases, however, giving written feedback may lead to students' 

confusion when the feedback is too difficult to understand in written format  (Amrhein & 

Nassaji, 2010). It implies that written feedback may require verbal explanation to avoid 

misunderstanding.  

On the other hand, oral feedback refers to providing feedback through verbal 

communication and interactive exchanges. Telçeker and Akcan (2010) suggest that many 

writing teachers maintain that oral feedback serves better than written feedback toward 

students' work. It may be due to the fact that effective oral feedback in the English 

language involves not only error correction but also gives positive reinforcement to 

students. Despite its positivity, according to Maolida (2013), oral feedback can negatively 

affect students, e.g., students become less motivated to participate in oral discussions.  

 

2.2. Teachers' beliefs in teaching and learning practices 

It is generally accepted that teachers' beliefs will have significant impacts. 

According to Thomas (2013) and Lee (2011), teachers' classroom instructions are heavily 

influenced by their beliefs, including in giving feedback. Furthermore, Graves (2000) has 

argued that teachers' beliefs influence cognitive and decision-making processes, meaning 

that their beliefs materialize in making decisions, such as deciding whether written, oral 

feedback, or both would benefit their students the most.  
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Chu (2014) noted that teachers' beliefs consist of factual information, reasoning, 

communication, and ideas about instructional principles, which manifest in their way of 

teaching and the resources used in the classroom. Thus, different beliefs create different 

classroom interactions and dynamics. For instance, English teachers who believe that 

successful English learning is measured by how lively the class is will likely use songs, 

videos, and repeat-after-the-teacher activities. Likewise, teachers who believe passing the 

tests and having high grades are important will likely use textbooks and ask their students 

to do as many grammar practices as possible.  

 

2.3. Feedback and English teachers 

The use of feedback and English teachers has been extensively discussed in English 

Language Teaching (ELT) settings. For example, Su (2019) asserted that feedback is a 

crucial technique in classroom-based teaching because it enhances students' learning 

outcomes and assists teachers in reaching students' academic objectives in both native 

English-speaking (NES) and non-native English-speaking (NNES). Despite research 

indicating that NNES and NES teachers employ distinct pedagogical approaches, 

feedback remains an essential teaching technique as Yu et al. (2018) maintained that 

feedback serves as a valuable means for students to gain a more comprehensive 

understanding of their learning strengths and weaknesses, as well as to enhance their 

learning outcomes.   

English teachers give feedback not only to enhance academic performance but also 

use feedback as a means of rationalizing the grades they issue (Lee et al., 2016). Feedback 

can provide information on students' learning journey and comprehensive understanding 

before giving the final grade. In addition, Mendez and Cruz (2012) conducted a study on 

the significance of teacher feedback in facilitating teachers’ comprehension of students’ 

emotions and attitudes toward the English teaching and learning process. Their study 

revealed that students expressed multiple emotions and reactions in response to the 

feedback they provided. It is clear that feedback and the English teacher are closely 

connected in various ways.As stated previously, feedback plays an integral part in issuing 

the final grade and comprehending the emotional state of students. 

 

2.4. The impact of feedbacks  

There has been an increasing interest in researching teachers' beliefs among 

scholars. For instance, a study by Mao and Crosthwaite (2019) focused on finding the 

potential discrepancy between teachers' perceptions of their written corrective feedback 

(WCF) practices and their actual implementation. The research collected data by 

distributing a questionnaire and interviewing five English writing teachers within a 

Chinese context. The findings showed that teachers tend to act based on their beliefs in 

specific situations, indicating a level of consistency between their beliefs and actions. 

Wang et al. (2018) also researched English teachers' beliefs in giving oral feedback. 

By interviewing and observing three Chinese EFL university teachers, they found that 
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they held six beliefs about giving oral feedback to the students. Their findings indicated 

that sociocultural factors influenced the three teachers'  beliefs about feedback. These 

factors were the students' English proficiency level, learning requirements, and emotional 

states, which developed an intricate interaction with the complexity of the instructional, 

interpersonal, and interactional levels.  

Last, Baker and Burri (2016) conducted a study on feedback in second language 

acquisition, specifically focusing on effective strategies for providing feedback on 

students' pronunciation. The study involved the participation of five proficient English 

teachers. Throughout the academic term, teachers participated in three different 

methodologies for data collection, namely three in-depth interviews, five classroom 

observations, and two stimulated recall interviews. The results revealed that feedback is 

pivotal in enhancing student improvement. Additionally, the study discovered that the 

teachers used two methods of delivering feedback to students, i.e., recording and 

providing feedback to the entire class. 

On a side note, the analysis of previous research indicates the existence of a gap in 

the population. First, specific groups of people have yet to receive adequate attention on 

similar topics. The investigation of teachers' beliefs about giving written feedback, 

particularly in the Indonesian context and among university teachers, is worth-conducted. 

University teachers' beliefs and practices about giving written feedback can be a model 

for future English teachers so that they can evaluate their existing beliefs and learn from 

their personal experiences. As a result, this research may provide future English teachers 

with a clear and specific understanding of how to provide timely feedback when they 

become teachers. 

Second, the prior studies mentioned earlier have predominantly concentrated on 

Chinese contexts. Considering that Indonesia and China categorize English as a foreign 

language, their unique sociocultural factors, curricula, and other contextual differences 

may yield different research outcomes. Last but not least, the studies did not address the 

rationale behind giving or not giving written feedback to the students. 

 

3. Method 

3.1. Research design 

This study utilized a descriptive qualitative research design to examine the beliefs 

of university teachers, using a qualitative research approach. Qualitative research aims to 

solve problems and improve understanding (Creswell, 2012). He also stated that the main 

characteristic of qualitative data research was exploring some problems and developing 

a clear understanding of a central phenomenon. Thus, the design fits the current research 

aims, which explore the teachers' beliefs about giving feedback. 

 

3.2. Research setting and participants 

This research was conducted in a private university's English Language Education 

Department (ELED). The university was located in the outskirt of a college town in 
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Indonesia. The setting was selected because many teachers in the department returned 

students' written works in a timely fashion with written feedback. Many other teachers, 

on the contrary, did not implement this practice.  

Three teachers from the department agreed to participate in this research. Consent 

was verbally obtained, and the researchers proceeded with making appointments for the 

in-depth interviews. The participants were three university teachers: one male and two 

females. This research employed a purposive sampling technique to select participants 

based on specific criteria. It refers to the intentional selection of a participant based on 

the traits that the participant holds (Etikan et al., 2016). The criteria were; firstly, the 

teacher gave written feedback during teaching and learning. Secondly, the teachers gave 

written feedback multiple times because this study aimed to identify the fundamental 

factors that motivated teachers to provide feedback to their students. Finally, potential 

participants should possess at least five years of teaching experience at the university 

level. Three university teachers fell into the three categories. To maintain confidentiality 

in qualitative research, pseudonyms were used to describe the participants. This research 

designated the three teachers under investigation as Teacher A (male), Teacher B 

(female), and Teacher C (female).   

 

3.3. Research instrument and data collection 

The current research employed an interview protocol consisting of open-ended 

questions. Semi-structured interviews were deemed to be fitting to explore university 

teachers' beliefs regarding giving written feedback. Cohen et al. (2011) posited that open-

ended questions can help researchers develop well-structured interviews. The primary 

advantage of employing open-ended questioning lies in its unrestricted nature. Cohen et 

al. (2011) asserted that unstructured responses allow participants to freely answer the 

questions without being limited by predetermined response options. The interviews were 

conducted in the Indonesian language to avoid misunderstanding and make the 

information exchanges flow smoothly, leading to obtaining rich data. The data presented 

in this research report has been translated into standard English. 

 

3.4. Data analysis 

After data collection, the data were transcribed, converting the recorded interviews 

into written format. To maintain the trustworthiness of the data,  the researchers 

conducted a member-checking procedure. To do this, the researchers returned the 

transcriptions to the participants to verify the accuracy of the transcription. The 

participants confirmed that the information was accurate and did not wish to alter the 

information given during the interviews. Upon the member-checking process, data 

analysis was conducted by identifying important statements and categorizing them into 

emergent themes. 
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4. Findings  

4.1. Beliefs about giving feedback 

In this section, the researchers presented the beliefs of three teachers (Teacher A, 

Teacher B, and Teacher C) about giving written feedback. The data showed that their 

beliefs about providing written feedback were due to its importance, other feedback 

complements, length of feedback, students' competence-based feedback, and the 

importance of giving balanced feedback. 

 

4.1.1. Beliefs about the importance of giving feedback. 

All participants believed that feedback was essential to students so they could 

enhance their learning. They believed that students needed to be informed about their 

mistakes and how they could work on them. Thus, feedback in any form needed to be 

given.  

All forms of feedback are valuable. Written feedback is vital because it shows 

students where they are making mistakes. Furthermore, without written 

feedback, the learning process is ineffective. Surprisingly, some students liked 

being told [that they have made some mistakes]. (Teacher A. 3,5,6,14)  

 

Written feedback plays a crucial role in the learning process as it informs 

students of the extent to which their work aligns with the instruction provided 

by their teachers and highlights areas that require improvement. (Teacher B.3)  

 

It [written feedback] is good for students because it encourages them to develop 

their skills. Written feedback can also serve as a helpful reminder for students to 

address areas where they may still need improvement. (Teacher C.4,5,9,23) 

 

All participants agreed that feedback, in any format, was important for students to 

develop their skills. They also believed feedback was an effective way to help students 

address their linguistic problems.  

 

4.1.2. Beliefs about supporting other feedback  

All participants believed that written feedback should not be the only feedback. 

Other feedback, like oral feedback, also needed to be provided. They believed that 

students would likely read and pay no attention to feedback or did not understand what 

the teacher meant. Thus, oral feedback is also needed to be provided.  

 

The most effective feedback consists of written and oral feedback. Sometimes 

my students did not do it [written feedback], however, when I gave direct oral 

feedback, they immediately understood [where they did wrong]. (Teacher A.18) 

The optimal form of feedback combines oral and written components; they may 

provide better understanding, [especially] during undergraduate thesis 

consultation. (Teacher B.11,12)  

 

Written feedback can be used as a discussion tool with teachers. If the written 

feedback is unclear, students will approach their teachers for clarification. It 
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means that after receiving written feedback, there will be a discussion in which 

students will learn more about the materials I just explained or how to revise 

[their work]. (Teacher C.14)  

 

The data showed that all participants believed that oral and written feedback were 

equally important and that they complemented one another. Giving both oral and written 

feedback can result in a better quality of student work. All participants also agreed that 

written feedback should be accompanied by an oral explanation to make feedback 

effective.  

 

4.1.3. Beliefs about the length of feedback 

The data shows that two participants believed written feedback should be extensive 

to ensure students' understanding of the feedback. According to the two participants, 

extensive feedback also helped students identify specific areas they needed to improve. 

Short written feedback would not accommodate these needs.  

 

[If I just] gave specific [and short] feedback, students would not know where to 

modify their work. I mean if the written feedback only says "Please fix this." So, 

I often give them longer feedback to explain certain crucial aspects. (Teacher 

B.7,8, 10)  

 

Constructive written feedback that is comprehensive and lengthy typically has a 

greater impact on students than written feedback that focuses on grammatical 

errors. (Teacher C.13) 

 

The data showed that most teachers believed in lengthy but comprehensive 

feedback because they believed students would benefit more. By comprehensive, they 

referred to feedback that focused more than on grammatical errors. 

 

4.1.4. Beliefs about students' competence-based feedback 

According to the interview findings, teachers believed it was necessary to consider 

student proficiency before giving written feedback.  

 

The level of the students has a significant impact on the level of 

comprehensiveness written feedback is provided; for instance, students at the 

beginner level will have less knowledge than those at the advanced level. 

(Teacher B.9) 

 

I used to give written feedback without considering the  students' proficiency. 

That is, I offered identical written comments to different competence levels. 

Some students did not grasp it when I gave the written evaluation in English. In 

fact, it made me realize that the level of the students must be regarded. (Teacher 

C.15,16)  
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The data indicated that the student's competence must be considered, as it 

significantly influences the effectiveness of written feedback provided by teachers. The 

objective was to provide students with appropriate feedback to revise their work, which 

would improve their competence.  

 

4.1.5. Beliefs about giving balanced feedback 

When providing written feedback, one participant believed it necessary to include 

both positive and negative aspects. It means that teachers should direct their attention not 

solely toward the errors made by their students but also toward the positive aspects of 

their academic output. 

 

I believe that providing balanced written feedback is the best option. In other 

words, the teachers should give encouraging feedback for the student's work as 

well as negative criticism. (Teacher C.15) 

 

Feedback should not only be corrective. [On the other hand,] providing positive 

feedback that does not discourage students, like saying "nice try," can be 

challenging. (Teacher C.17) 

 

Based on the interview, one participant expressed his belief that feedback ought to 

be balanced. Feedback should encompass identifying and correcting errors in students' 

work and recognizing and acknowledging the positive aspects of their work. Although 

providing positive feedback can be challenging, teachers should try to identify and 

acknowledge noteworthy aspects. 

 

4.2. Teachers' rationales in giving or not giving written feedback   

This section presents the answer to the second research question, i.e., the rationales 

provided by teachers for their decision to give or not give written feedback to their 

students.  

 

4.2.1. Rationales for giving written feedback 

The current research outlines three critical findings regarding teachers' reasons for 

giving written feedback: identifiable records, enhancement of students' academic output, 

and relevance to the teaching profession. 

 

4.2.1.1. Written feedback serves as students' records.  

The data showed that the teachers gave written feedback because of the perceived 

benefits that students might receive. For example,  students could revisit the record 

independently, which can serve as a reminder for students about how their skills have 

developed.  
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Written feedback is very important because it leaves a personal but permanent 

record. In case students forget, they can refer to the previously written 

comments. Thus, students can study for tomorrow or the next few days based on 

written feedback. As a teacher, I can quickly remind them if they make the same 

mistakes. (Teacher A.4,25,26). 

 

Written feedback can serve as a helpful reminder to students. I believe that one 

of the key aspects of learning is when knowledge is continuously reinforced. 

When they miss or forget about something, teachers ask the students to try again 

and to refer back to the previous feedback. (Teacher B.20) 

 

Written feedback contains a record or mark, which distinguishes it from oral 

feedback. Oral feedback does not have a record or a mark. (Teacher C.10) 

 

The evidence showed that all participants believed that written feedback was crucial 

because it has a mark or a record, which can be a helpful reminder in the future. It also 

means that written feedback differs from oral feedback since oral input lacks a mark or 

record, making students more likely to forget. 

 

4.2.1.2. Written feedback helps improve students' general performance.  

Based on the interview, participants believed that providing students with written 

feedback is beneficial. Students benefit from receiving written feedback for a variety of 

reasons. Their statement can be seen as follows:  

 

Written feedback has an impact on students. Students decide how important 

written feedback is [to them]. Written feedback keeps students from making the 

same mistakes [repeatedly]. Students may improve since they know what they 

need to work on. (Teacher A.7, 10,11) 

 

Written feedback from teachers assists students in correcting their errors and 

allows them to learn from their mistakes. Teachers' comments were [not meant] 

to cause harm to students, but rather a learning opportunity. (Teacher B.4,5,19) 

 

I can identify students' mistakes in their writing and give written feedback. Even 

negative feedback can help them improve their work. Students can also keep a 

record of their progress through written feedback. This leads to improved work, 

and in the end, it influences their overall academic performance. (Teacher 

C.3,8,22) 

 

Based on the interviews, all participants agreed on the same rationales, i.e.,  written 

feedback significantly impacts students' overall performance. According to the two 

participants, written feedback allows them to learn from their errors and helps them avoid 

repeating mistakes in their future work. On the other hand, a participant posited that 

written feedback could positively impact students' overall academic performance.  

The data clearly showed that all the participants shared similar perspectives 

regarding written feedback. Their rationale behind the belief includes providing 
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opportunities for students to learn from errors, reducing the likelihood of repeating errors, 

and, ultimately, enhancing the quality of students' work. 

 

4.2.1.3. Written feedback is relevant to their teaching reflection 

The data revealed that the participants' rationale for giving written feedback was to 

assess their own teaching. Through students' written work, the participants could reflect 

if their teaching method fit in with the students and the materials. If most students showed 

a poor grasp of the materials, the participants inferred that they might need to modify their 

way of delivering the materials. Below are the participants' statements: 

 

I can tell if students are passionate about studying from written feedback. Our 

written feedback will improve if they are serious. We may then assess student 

comprehension through written input. I must have explained [the materials] 

poorly if most classes didn't grasp them. Perhaps the materials are too difficult, 

or my methodology is flawed. I may have used an inappropriate strategy for the 

students. (Teacher B.16,17,18) 

 

For me, as a teacher, by giving written feedback, I can check my personal 

improvement. (Teacher C.21) 

 

The interviews indicated that written feedback could be advantageous for teachers 

as it can be a tool for them to reflect on their classroom instructions. In short, based on 

the findings, three main rationales for why teachers gave written feedback were revealed 

by the participants. The points highlight the significance of written feedback to students' 

overall academic performance. That written feedback can serve as a record to help 

students remember past materials and mistakes was also pointed out by the participants. 

Lastly, written feedback is a valuable tool for teachers to evaluate their professional 

reflection.  

 

4.2.2. Rationales for not giving written feedback 

This section presents why teachers decided not to give written feedback to their 

students. During their professional period, there were times when the participants chose 

not to give written feedback on students' work. According to the participants' responses, 

they refrained from providing written feedback because they felt that their feedback could 

demotivate students and that, at one point, giving feedback could have been very time-

consuming. 

 

4.2.2.1. Written feedback could be demotivating to students 

Providing students with written feedback may have unintended consequences for 

them. These perceived disadvantages are why the participants decided not to give written 

feedback. 
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Written feedback containing a lot of comments can be depressing to some 

students. Written feedback makes some students feel foolish. [Sometimes,] I 

found we can't give feedback anywhere. For instance, in one paragraph, we 

notice so many faults, but giving criticism to each of all the errors would 

demotivate students. (Teacher A.12, 16) 

 

If the feedback is negative, it can make myself feel down. It is so visible since it 

has my notes, which sometimes  [I worried that] it demotivated my students. I 

recall when I finished my thesis and was told by the teacher that it was not good 

enough, which depressed me. I don't want it to happen to my students. (Teacher 

C.7) 

 

From the data, it can be inferred that the decision not to give written feedback was 

made to avoid students being disappointed or depressed after reading teachers' written 

comments. According to the participants,  written feedback can demotivate students when 

the feedback is overly extensive in terms of comments. Moreover, based on the data 

gathered, all participants' rationale was based on their personal experiences. 

 

4.2.2.2. Written feedback was time-consuming 

Another reason teachers refrained from giving written feedback to students was due 

to the time-consuming nature of written feedback. It mainly happened when they had to 

give feedback while simultaneously dealing with many other tasks. Also, written 

feedback was not given, according to the participants, due to the large number of students 

in a given class. 

 

It took me longer to give written feedback because it is not directly explained to 

the students [so I have to choose the right words]. However, I believe that the 

shortcoming of written comments is time. Giving written feedback takes time 

since reading [the students' work], thinking about the remarks [that I have to 

write], and considering the recommendations all require a lot of time. (Teacher 

A.23,27) 

 

Due to time constraints, I did not implement written feedback. Perhaps, to be 

perfect, I should have provided written feedback. But, I sometimes did not give 

written feedback because too many students were in the class. (Teacher 

B.13,21,22) 

 

One of the most important reasons [to not give written feedback] is a lack of 

time. I have a large class, with 30 to 40 students in one class, and I have four of 

them. It means it will take me a long time to give written feedback to everybody. 

(Teacher C.18,26) 

 

Based on the data collected, it was found that every participant expressed that 

providing written feedback is significantly time-consuming due to the large number of 

students. Apart from that, teachers must carefully consider the advice and comments they 

intend to provide. 
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5. Discussion  

In this section, the researchers attempted to link the current research findings with 

prior scholarly inquiries. The current research found that giving feedback provided by 

teachers is considered a crucial component of the learning process, particularly for 

students. This finding is consistent with the research conducted by Wen (2013), which 

revealed that students experienced an increased sense of motivation after receiving 

feedback from their teachers. Furthermore, students usually tried to promptly revise their 

work upon receiving teacher feedback. The motivation may come from the feeling that 

the teachers did pay attention to their work. It is not uncommon that teachers would 

regularly ask students to write a lengthy paper, and then the teachers did not return the 

work causing them to wonder whether they wrote the paper correctly. Having their paper 

returned, with teachers' written feedback, motivated students to work better.  

The other finding of the current research is that a complementary aspect between 

oral and written feedback led to improved overall academic achievements. While it is 

believed that written feedback positively impacts students' competence, when 

accompanied by oral feedback, the impacts can be tremendous. According to Rezazadeh 

et al.'s (2018) study, combining oral and written feedback has resulted in better student 

academic performance. Alvira (2016) also discovered that students who widely received 

written and oral feedback showed enhanced outcomes in their writing abilities. 

Furthermore, the present study found that teachers emphasized balancing positive and 

negative feedback. It is also in line with Brookhart (2008), who discussed using positive 

and negative feedback in educational settings. He added that teachers should provide 

positive feedback that highlights outstanding performance while also offering 

constructive criticism accompanied by suggestions for improvement. Recently, Al-

Ghamdi (2017) claimed that positive feedback, such as compliments and appreciation, is 

vital to maintain and encourage students' learning motivation. Hence, students would feel 

appreciated for their hard work when they receive positive feedback, and at the same time, 

they could work on their mistakes when receiving constructive feedback.   

The rationale for giving written feedback was that written feedback could help 

monitor students' academic progress, which was also in line with the previous study. 

According to Hokayem et al.'s (2014) research, feedback plays a crucial role in 

documenting the gradual development of students' learning progression. Consequently, it 

offers an indicator for teachers to establish and guide suitable learning objectives for their 

students. In addition, Sprouls (2011) stated that the students need the teachers' feedback 
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to monitor their own progress and to know the weaknesses of their work. It helps students 

improve their work by reinforcing their strengths and correcting their mistakes for future 

work. Thus, written feedback has dual effects on teachers and students. For teachers, 

giving feedback helps them monitor the students' learning progress. As for students, it 

helps them to keep track of their progress in learning.  

However, the current research also found that the participants sometimes decided 

not to give written feedback to the students. The main reasons for not giving written 

feedback were students' potential demotivation and the time-consuming. In fact, the 

demotivating effect caused by feedback has been discussed earlier by Hattie and Helen's 

(2007) findings. They added that critical feedback can negatively impact students, leading 

to decreased motivation and lower academic achievement. The finding, which refers to 

the thought that students would be demotivated after receiving teachers' written feedback, 

raised an interesting discussion on how teachers should understand each student's 

personality to ensure students' acceptance of constructive feedback. 

This particular research finding, however, contradicts Amin et al.'s (2016). They 

found that the EFL learners tended to gain and increase their motivation in learning when 

accepting feedback. They also suggested that, as a matter of fact, students felt an increase 

in their motivation after receiving corrective feedback on grammar. This research has 

contributed to the ongoing discussion about providing feedback that may negatively 

affect students' motivation. It is crucial for teachers to carefully choose appropriate 

feedback to avoid this issue, but this does not mean that feedback should be completely 

avoided.  

 

6. Conclusion  

This research has effectively captured university teachers' beliefs about giving 

written feedback and their rationales. After listening to three experienced EFL university 

teachers' voices, two major findings were withdrawn after in-depth interviews and a 

bottom-up analysis upon obtaining the data. First, the participants hold beliefs about 

giving feedback that giving feedback is absolutely crucial. It is also important for teachers 

to provide oral feedback, in addition to written feedback, to ensure the feedback is 

effective. Then, teachers believed that positive feedback is an integral part of maintaining 

students' learning motivation,  especially when students also receive constructive 

feedback.  
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Teachers' rationales in deciding whether to give or not to give written feedback to 

their students were also documented. The main reason for giving written feedback is to 

provide students with information about their learning progress. Written feedback was 

believed to be able to help teachers - and students monitor students' learning progress as 

it serves as students' record. As for not giving feedback, time constraints and the perceived 

demotivation factors became the underlying reasons.  

This research sheds light on EFL university teachers' beliefs about written feedback 

and the underlying reasons why they decided to give or not give written feedback. The 

teachers' voice in this research can help raise understanding of written feedback, 

especially at the university level. Moreover, the research can help university teachers 

make decisions on whether or not to give written feedback to students.  

Based on the findings, teachers should be more careful in giving written feedback to 

students, as it may cause students to be demotivated. Understanding students' responses 

after the feedback is returned can be a great way to understand students' acceptance of 

feedback - either positive or constructive. Also, it is important for teachers to give both 

written and oral feedback to ensure the feedback's effectiveness.  

The current research has limitations on the small number of participants. Although 

the majority of teachers give written assignments to students, not all of them give written 

feedback on students' work, let alone return the work to students on a regular basis. In 

this case, only three teachers fulfilled the criteria. Also, the current research relies heavily 

on interviews to obtain the data. Thus, future researchers may need to address the current 

research limitation. A quantitative inquiry will be helpful to triangulate and validate this 

current research's findings. Also, the exploration of finding the students' post-effects 

towards the given feedback is also worth exploring. Doing so will retain this discussion 

with some additional empirical findings. 
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