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ABSTRACT 

 

The integration of technology within language classrooms is a pivotal facet of modern 

education. Due to this, this study aims to investigate the English lecturers’ views about 

the use of educational technology in English language classrooms and the English 

teachers’ implementation strategies about ICT integration into ELE programs in higher 

education. The study employs a qualitative research approach to facilitate an in-depth 

exploration and elucidation of its findings. The participants under scrutiny consisted of 

English lecturers affiliated with English language education study programs situated 

within private universities located in the West Nusa Tenggara region. The selection of 

participants was facilitated through the utilization of a convenient sampling method, 

which was deemed appropriate for the purposes of data collection in this study. In total, 

the study encompassed the involvement of 25 participants, and it is noteworthy to mention 

that the composition of this participant pool exhibited certain demographic 

characteristics. This study used semi-structured interview guidelines as the research 

instruments. The data analysis process encompassed several key stages, including data 

condensation, data display, and drawing conclusions. The research findings highlight a 

diverse landscape of ICT integration among English lecturers in private universities in 

West Nusa Tenggara, Indonesia. While some educators demonstrate a propensity for 

innovative and multifaceted technology integration, others exhibit more conventional and 

hardware-focused approaches. It can be concluded that English lecturers have views 

about the technology use that should be optimized in the ICT integration within English 

language education programs. 
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1. Introduction 

In the contemporary digital era, the widespread integration of technology into 

language classrooms has become an imperative, driven by the myriad educational benefits 

it offers (Abraham et al., 2022; Aşık et al., 2018, 2020). Within this context, teachers 

emerge as central figures endowed with the responsibility of harnessing the full potential 

of technology to enhance educational materials and learning experiences, tailored to the 

unique requirements of their students. Their role extends beyond mere facilitation; they 

are entrusted with the task of orchestrating technology-driven pedagogical approaches 

that foster meaningful and engaging learning environments (Aydin, 2013; Bahari, 2022). 

This evolution underscores the transformation of the traditional teacher-student dynamic, 

positioning educators as key enablers of technological innovation in language education, 

aimed at optimizing learning outcomes and facilitating a richer educational experience. 

Within the framework of the American Council on the Teaching of Foreign 

Languages (ACTFL), there is a growing imperative for English instructors to demonstrate 

a higher level of qualification in effectively integrating technology into language 

classrooms (Biddix et al., 2016; Chien et al., 2012). This demand arises from the 

recognition that technology plays a pivotal role in modern language education, offering 

an array of pedagogical advantages. In this context, English educators are expected to not 

only possess proficiency in language instruction but also to adeptly incorporate 

technological tools and strategies to enhance the learning experience for their students 

(Gómez & Vicente, 2011; Hashemi et al., 2022; Kharade & Peese, 2014). Similarly, in 

the Indonesian context, English lecturers in higher education institutions are confronted 

with the responsibility of not merely imparting language knowledge but also of designing 

and implementing digital learning solutions tailored to the distinctive requirements of 

language teaching contexts. This requirement arises from the recognition that technology 

can serve as a potent catalyst for innovative and effective language instruction (Li, 2022; 

Liu et al., 2018). To guide this integration process, there exists a set of guidelines that 

delineate the essential technological competencies expected of both language teachers 

and learners. These guidelines serve as a benchmark, outlining the requisite skill sets and 

knowledge domains that educators and students must possess to effectively navigate the 

digital landscape in language education. In this manner, both the ACTFL and Indonesian 

higher education institutions underscore the growing significance of technological 

proficiency in facilitating enhanced language instruction and learning outcomes in the 

contemporary educational landscape. 

Extensive research has unequivocally demonstrated a significant misalignment 

between ELE programs and the essential skills and strategies requisite for adequately 

preparing prospective language educators in the effective utilization of educational 

technology (Eickelmann & Vennemann, 2017; Govender & Govender, 2009; 

Gudmundsdottir, 2010; Nurdiana et al., 2023). This glaring incongruity in teacher 

preparation is a matter of considerable concern within the realm of language education. 

Nevertheless, Hu, and McGrath (2011) offer a compelling argument, contending that the 
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prior exposure of teachers to technology during their teacher education programs is 

directly and positively correlated with their subsequent use of technology within the 

classroom setting. This observation underscores the critical role played by teacher 

training institutions in equipping educators with the necessary technological 

competencies to foster innovation and enhance pedagogical practices (Polly et al., 2010; 

Uzun, 2016).  

Asyik (2020) has compiled a comprehensive list of potential factors that 

contribute to the failure of ELE programs to meet the stringent requirements of effective 

technology integration. These factors encompass institutional inertia and a lack of 

awareness, insufficient time allocated for technology-focused courses, inadequate 

technological infrastructures and standards, as well as the absence of well-established 

methodologies and experienced educators well-versed in the nuances of educational 

technology (Howard et al., 2019; Ibieta et al., 2017; Jeong, 2023). These challenges pose 

significant impediments to the cultivation of technologically adept language teachers, and 

addressing them is paramount to bridging the existing gap. In consonance with these 

concerns, Liu et al. (2018) have underscored the imperative need for ETE programs to 

adopt a more contextually tailored approach, emphasizing technology's affordances and 

the acquisition of essential technological competencies. This call for a paradigm shifts in 

ETE underscores the necessity of integrating meaningful technology practices into 

teacher education, emphasizing not just technical skills but also the pedagogical potential 

of technology within language education (Meniado, 2023; Moorhouse et al., 2023). The 

prevailing discourse within the realm of ETE highlights the pressing need for 

realignment, aiming to equip future language teachers with the proficiency required for 

meaningful and effective technology integration in language classrooms. 

The integration of technology within language classrooms is a pivotal facet of 

modern education. However, despite the recognition of its significance, the attainment of 

the desired level of technology integration in language education remains an elusive goal 

(Nikimaleki & Rahimi, 2022; Perifanou et al., 2023). One of the primary impediments 

contributing to this persistent challenge is the substantial evidence indicating that 

language teachers often graduate from teacher education programs with limited or even 

negligible knowledge regarding the effective utilization of technology in language 

teaching contexts (Polly et al., 2010; Proctor et al., 2003). This conspicuous gap in their 

technological proficiency presents a formidable barrier to the successful incorporation of 

technology-enhanced pedagogies within language classrooms. The repercussions of this 

deficiency are multifaceted, affecting not only the teachers themselves but also their 

students and the broader educational landscape (Jimoyiannis & Komis, 2007; Kangro & 

Kangro, 2004; Samuel & Zaitun, 2007). Language instructors who lack the requisite 

technological skills may struggle to engage their students in interactive and dynamic 

learning experiences, consequently impeding the development of crucial language skills. 

Addressing this issue necessitates a multifaceted approach that encompasses the 

reformulation of teacher education curricula to prioritize technology integration, the 
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provision of effective professional development opportunities for in-service educators, 

and the cultivation of a culture of continuous technological learning within the language 

teaching community. Only through concerted efforts to bridge this knowledge gap can 

language education hope to achieve the desired level of technology integration, thereby 

equipping teachers with the tools and competencies essential for facilitating enhanced 

language learning experiences in the digital age. Due to this, this study formulated two 

research questions to seek answers, namely; (1) what are the English teachers’ views 

about how well ELE programs prepare prospective teachers for using educational 

technology in English language classrooms in higher educations? what are the English 

teachers’ implementation strategies about ICT integration into ELE programs in higher 

educations? 

 

2. Literature review  

 The ICT integration in ELE learning activities is supported by some theories such 

as the technology development in English language education, Mobile-assisted language 

learning, and Teaching English as a foreign language. The ICT tools elaborated in the 

present study are mobile devices. 

 

2.1. Technology development in ELE program 

 Concerning the integration of technology into the ELE curriculum, educational 

institutions play a pivotal role in equipping lecturers with a diverse array of technological 

alternatives that can be effectively employed in their instructional practices (Aşık et al., 

2020; Jeong, 2023). The technologies applied are computers, mobile devices and online 

platforms such as Google classroom, Moodle, digitalization, multimedia devices, 

flashcards, and podcast videos. This support entails offering instructors opportunities to 

engage in professional development activities, attend workshops, and access resources 

that facilitate their integration of technology into the classroom environment (Xiao & 

Hew, 2022; Xu & Zhu, 2023). These initiatives aim to enhance educators' technological 

proficiency, enabling them to make informed choices regarding the selection and 

implementation of digital tools and resources in their teaching methodologies. Within this 

context, it is noteworthy that the approach to technology integration can manifest along a 

spectrum, ranging from a broad exploration of various computer-assisted learning 

alternatives in a single course to a more specialized and intensive focus on a particular 

technological application or tool in another course (Hu & McGrath, 2011; Ibieta et al., 

2017; Whyte, 2011).  

 The former approach allows educators to gain familiarity with a wide range of 

technological options, fostering a well-rounded understanding of potential applications 

across various aspects of language instruction (Tezci, 2011; Velenti Puspa et al., 2022). 

Conversely, the latter approach delves deeply into a specific technological platform or 

pedagogical strategy, equipping instructors with a more comprehensive expertise in a 

particular area of technology-enhanced teaching. Furthermore, in the pursuit of effective 
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technology integration, educators often adopt an integrated approach across their courses, 

incorporating technology as an integral component of their instructional practices (Şahin 

Kızıl, 2017; Samuel & Zaitun, 2007). This approach transcends disciplinary boundaries, 

as educators harness technology's potential to enhance pedagogy across a diverse array 

of courses within the ELE curriculum. By embracing this integrated perspective, teachers 

can harness technology's capabilities to serve the overarching goal of education, thereby 

fostering engaging and effective learning experiences for their students. This multifaceted 

approach to technology integration underscores the dynamic nature of modern language 

education, where technology serves as a versatile and essential tool to facilitate enhanced 

learning outcomes.  

 

2.2. Mobile-assisted language learning 

In contemporary English language teaching, technology tools predominantly 

favored by educators include smartphones and mobile devices (Al-Sabbagh et al., 2019; 

Avci & Adiguzel, 2017; Burston, 2014). The ubiquity and widespread utilization of these 

mobile technologies have led to the emergence and growing popularity of mobile-assisted 

learning as a highly accessible and convenient instructional approach within the domain 

of language education. The prevalence of mobile devices empowers language learners by 

affording them unprecedented flexibility and convenience in their pursuit of language 

proficiency (Lai & Zheng, 2018; Lee & Song, 2020). By virtue of their portable nature, 

these devices transcend the temporal and spatial limitations traditionally associated with 

conventional classroom-based language learning settings. Haerazi et al. (2020) learners, 

equipped with smartphones or similar mobile tools, can readily access a wealth of 

language learning materials, resources, and activities at their own discretion, enabling 

them to engage in language acquisition endeavors at any time and from virtually any 

location. This inherent mobility of MALL not only accommodates diverse schedules and 

lifestyles but also reflects the evolving landscape of education in the digital age, where 

learning transcends the boundaries of physical classrooms and embraces the opportunities 

afforded by modern technological advancements (Wang et al., 2009; Q. Xu et al., 2017). 

 

2.3. Teaching English as a foreign language  

 The evolution and proliferation of digital learning technologies have placed a 

pressing demand on English teachers, as well as prospective or preservice English 

teachers, to possess the requisite competencies for effectively harnessing these 

technologies within the realm of language education (Anwar & Sailuddin, 2022; Hadi et 

al., 2021; Situmorang & Simanjuntak, 2023). These competencies encompass the ability 

to adeptly navigate and leverage digital learning tools, platforms, and resources to 

facilitate enhanced language learning experiences. However, empirical research indicates 

that there exists a notable gap in the proficiency levels of English teachers when it comes 

to designing and implementing digital technology in their specific educational contexts 

(Adnan, 2017; Basal, 2015, 2015). Several studies have shed light on this critical issue, 
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revealing that a substantial portion of English teachers currently lacks the necessary 

capabilities to design and apply digital technology in their language learning contexts 

(Chang & Lan, 2021; Gao & Shen, 2021; Jiang et al., 2021).  

 Consequently, English teachers may find themselves ill-equipped to fully harness 

the educational affordances offered by these technologies, potentially hindering their 

ability to create engaging and effective learning environments for their students (Anggoro 

et al., 2022; Bilki et al., 2022; Sam, 2016). The identified gap in digital technology 

proficiency among English teachers underscores the urgency of targeted professional 

development initiatives and curriculum enhancements within teacher education 

programs. These measures are essential to empower English educators, both in-service 

and preservice, with the knowledge and skills required to navigate the dynamic landscape 

of digital language education effectively (Hu & McGrath, 2011; Jeong, 2023; Vallance, 

2007). By addressing this competency gap, teacher education programs can better prepare 

English teachers to harness the transformative potential of digital learning technologies, 

ultimately enhancing the quality of language instruction and learning outcomes in 

contemporary educational settings. 

 

3. Method 

3.1. Research design  

The present research employs a qualitative research approach to facilitate an in-

depth exploration and elucidation of its findings. The study is specifically designed to 

delve deeply into the comprehension and interpretation of intricate phenomena or 

intricate social contexts (Creswell, 2009). It is distinguished by its commitment to 

understanding these phenomena from the vantage point of the individuals directly 

involved. The central objective of this study is to encapsulate the depth and richness of 

the experiences, beliefs, behaviors, and interactions of English teachers within the domain 

of preparing for the integration of teaching technology into their pedagogical practices. 

In the course of conducting this study, significant emphasis is placed upon the importance 

of the research context (Cohen et al., 2018; Creswell, 2009). The researcher 

acknowledges the pivotal role that context plays in shaping and influencing the 

experiences and perspectives of English teachers. Consequently, the investigation seeks 

to gain insight into the English teachers' viewpoints concerning the integration of ICT 

and the strategies employed in the implementation of ICT integration into ELE learning 

activities.  

Given the intricate interplay between contextual factors and the phenomena under 

examination, contextualization emerges as an indispensable facet of this research 

endeavor, ensuring that the study offers a comprehensive and holistic perspective on the 

research topic (Cohen et al., 2018). By adhering to the principles of qualitative research, 

this study endeavors to unearth the multifaceted dimensions of English teachers' 

engagement with technology in the context of language education. Through the utilization 

of qualitative methodologies, including interviews, observations, and content analysis, it 
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aims to capture the nuanced intricacies of their experiences and practices, shedding light 

on the broader landscape of ICT integration within ELE contexts. This in-depth 

exploration is expected to contribute valuable insights that can inform both pedagogical 

strategies and teacher preparation programs, ultimately enhancing the effectiveness of 

technology integration in English language teaching. 

 

3.2. Research participants 

In this particular research investigation, the participants under scrutiny consisted 

of English lecturers affiliated with ELE study programs situated within private 

universities located in the West Nusa Tenggara region. The selection of participants was 

facilitated through the utilization of a convenient sampling method, which was deemed 

appropriate for the purposes of data collection in this study. In total, the study 

encompassed the involvement of 25 participants, and it is noteworthy to mention that the 

composition of this participant pool exhibited certain demographic characteristics. 

Specifically, 75% of the participants were identified as female, while the remaining 15% 

were male. It is essential to acknowledge that the observed heterogeneity among the 

participants can be attributed to contextual distinctions that exist across the various 

universities that were encompassed within the purview of this research endeavor.  

 

3.3. Research instruments and data collection 

To comprehensively investigate the perspectives of English lecturers regarding 

the integration of technology within ELE study programs, as well as to explore the 

strategies advocated by the Sequential Qualitative Design (SQD) model and the actual 

teaching practices of English lecturers in this context, a methodological approach 

involving semi-structured interviews with English lecturers was employed. This research 

strategy was chosen for its capacity to offer rich insights into the multifaceted dimensions 

of the research inquiry (Cohen et al., 2018; Creswell, 2009). Recognizing the inherent 

complexity of the research problem at hand, the inclusion of semi-structured interviews 

was considered a methodologically sound choice, as it aligns with the prevailing wisdom 

in the research community that advocates the use of diverse data collection procedures to 

provide a comprehensive and nuanced understanding of the subject under investigation. 

The interviews served as a vital means of engaging directly with English lecturers to elicit 

their viewpoints and insights pertaining to the utilization of technology within ELE study 

programs.  

This approach facilitated a deep exploration of the participants' experiences, 

opinions, and practices within their specific educational contexts. The interview questions 

were intentionally designed to be open-ended, enabling participants to provide narrative 

responses that revealed not only their perspectives but also the intricacies of their lived 

experiences as educators. Moreover, the decision to incorporate interviews into the 

research design was underpinned by the rationale of data triangulation (Miles et al., 2016). 

By collecting data through multiple methods, such as surveys and semi-structured 
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interviews, the research sought to enhance the robustness and validity of the findings. The 

interview data, characterized by its depth and qualitative richness, served as a valuable 

complement to the survey results, offering additional layers of understanding and 

contextualization. This triangulation of data sources was instrumental in corroborating 

and enriching the overall research findings, ultimately contributing to a more 

comprehensive and insightful exploration of the role of technology in ELE study 

programs from the perspective of English lecturers. 

 

3.4. Data analysis  

The analysis of the interviews with English lecturers in this study was conducted 

employing a qualitative research method, which is well-suited for capturing the nuanced 

insights and perspectives of participants within complex educational contexts. To 

facilitate a comprehensive and systematic examination of the data, all interviews were 

meticulously audio-recorded during the data collection phase and subsequently 

transcribed verbatim. This rigorous transcription process aimed to preserve the 

authenticity and integrity of the participants' responses, ensuring that every spoken word, 

nuance, and contextual detail were accurately captured for subsequent analysis. The 

primary analytical approach employed for this qualitative investigation was content 

analysis, which serves as a robust method for identifying recurring themes, patterns, and 

insights within the interview data. To enhance the reliability and rigor of this process, a 

team of two coders independently reviewed and analyzed each interview conducted with 

the English lecturers.  

The dual-coder approach was instrumental in promoting inter-rater reliability and 

minimizing potential bias. Furthermore, it provided an opportunity for coders to engage 

in discussions to address any discrepancies in their identified themes and collaboratively 

develop a shared coding scheme. In line with best practices in qualitative research, the 

findings derived from the analysis of the qualitative data were substantiated through the 

inclusion of significant quotations from the participants. These direct quotations served 

to anchor the identified themes within the actual responses of the English lecturers, 

enhancing the credibility and trustworthiness of the research findings. The data analysis 

process encompassed several key stages, including data condensation, data display, and 

drawing conclusions (Miles et al., 2016). Data condensation involved the systematic 

reduction and organization of the voluminous interview data into manageable units, 

facilitating a more focused and systematic analysis. Data display encompasses the 

presentation of the coded data, typically in the form of thematic matrices or visual 

representations, to elucidate patterns and connections among the identified themes. 

Finally, drawing conclusions involved the synthesis of the analyzed data to develop 

meaningful interpretations and insights that addressed the research objectives. 

 

4. Findings and discussion 

4.1. English teachers' views on using educational technology 
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Concerning the present status of ICT integration within their teaching practices, 

findings from the study revealed distinct patterns among the participating English 

lecturers hailing from private universities. Specifically, nine of these lecturers reported a 

diverse spectrum of technology utilization in their pedagogical approaches. Their 

implementations encompassed a broad repertoire of digital tools and strategies, including 

the development of digital educational materials, the application of Learning 

Management Systems such as Moodle, the adoption of blended learning models, 

utilization of various online platforms, incorporation of digital games, and the creation 

and dissemination of educational podcasts, vodcasts, and engagement with educational 

websites. These are able to help English learners to access various learning materials and 

resources (Aşık et al., 2020; Gómez & Vicente, 2011). Therefore, the educators 

demonstrated a multifaceted and innovative approach to integrating technology within 

their ELE teaching practices.  

In contrast, another subset of five English lecturers described a more limited, 

hardware-centric, and fundamental approach to technology integration in their 

instructional methods. Their examples of technology use were characterized by reliance 

on basic tools and infrastructure, such as the use of PowerPoint presentations, projection 

equipment, and internet access. This subgroup of lecturers appeared to employ 

technology in a more conventional and conventionalized manner (Eickelmann & 

Vennemann, 2017; Govender & Govender, 2009), emphasizing established tools rather 

than exploring a wide array of digital resources (Li, 2022; Ma et al., 2022). Notably, a 

distinct pattern emerged among two English lecturers who were both aged above 48 years 

and possessed nearly 25 years of teaching experience. These educators indicated a 

deliberate choice not to promote or integrate ICT into their teaching practices. This 

finding raises the intriguing hypothesis that older and more experienced English lecturers 

may exhibit a disinclination towards technology adoption, which could be attributed to 

their own personal experiences and potential gaps in ICT competencies.  

The research findings highlight a diverse landscape of ICT integration among 

English lecturers in private universities in West Nusa Tenggara, Indonesia. While some 

educators demonstrate a propensity for innovative and multifaceted technology 

integration, others exhibit more conventional and hardware-focused approaches. The 

unique disposition of older and highly experienced English lecturers towards limited 

technology integration underscores the significance of individual factors and personal 

experiences in shaping pedagogical practices. Personal experiences help some English 

lecturers to deliver their teaching materials and their students are motivated to follow 

learning activities (Perifanou et al., 2023; Polly et al., 2010). Further exploration of these 

dynamics may provide valuable insights for enhancing technology integration within 

ELE programs and inform targeted professional development initiatives for educators. 

Regarding their proficiency and training in ICT integration, the responses of the 

teacher educators in this study revealed varying levels of preparedness within the group. 

Specifically, a notable portion of eight TEs acknowledged that they had not undergone 
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any dedicated training specific to ICT integration into their teaching practices. It is in line 

with Kharade and Peese (2014) who argue a significant gap in formalized ICT training 

among this subset of educators implied that their technology integration efforts may be 

largely self-initiated and experiential. However, a noteworthy exception to this trend 

emerged among six English teachers, who, in contrast to their peers, reported having 

attended ICT training sessions. These educators, aged 35 and boasting 14 years of 

teaching experience, represent a relatively younger cohort among the study participants.  

Each university in the object of the study has facilitated their lecturers to follow 

ICT training. English lecturers’ attendance at ICT training sessions was characterized as 

voluntary, signifying their proactive engagement with technology-enhanced pedagogy. 

It indicated they have intention to develop their capability of technology use (Tezci, 

2011; Uzun, 2016). Notably, one of these educators noted that following this training 

experience, they initiated the integration of ICT tools and recent digital resources into 

their teaching practices. This particular case underscores the catalytic role of targeted 

ICT training in motivating educators to adopt and embrace technology within their 

pedagogical approaches (Sert & Li, 2017; Shao et al., 2023). Nevertheless, despite these 

varying experiences with ICT training, the majority of English lecturers, except for six 

individuals, expressed reservations about their qualifications and competencies in 

technology use. For instance, five English lecturers affiliated with a private university, 

aged 45 and boasting 26 years of teaching experience, openly admitted their perceived 

lack of necessary ICT competences to effectively incorporate technology into their 

teaching methodologies. This prevailing sentiment among educators suggests that while 

some may have received training or engaged with ICT on a voluntary basis, they still 

perceive themselves as inadequately prepared to harness the full potential of technology 

in their teaching endeavors. “I think I don’t have the technical skills to employ many 

things beyond simple slide software to present my teaching materials or basic use of the 

Moodle platform just for uploading learning materials and resources”.  

While it was observed that a vast majority of English lecturers participating in 

this study lacked formalized training in ICT integration, an intriguing subset of five 

educators emerged who had independently chosen to incorporate ICT into their teaching 

practices. These individuals made a personal decision to engage with ICT, primarily 

relying on self-initiated efforts and communities of learning with their fellow lecturers. 

These self-initiated efforts have a strong effect on applying their ICT knowledge into 

their teaching classes (Q. Wang & Zhao, 2021; Whyte, 2011; J. Xu & Zhu, 2023). Their 

motivation and commitment to ICT integration were driven by individual interests and 

intrinsic motivations rather than any institutional requirement or perceived necessity 

stemming from their academic roles (Sert & Li, 2017; Uzun, 2016). This observation 

leads to a notable inference that technology integration within the current courses offered 

by these educators, particularly among those who are older and more experienced, 

presents a significant challenge.  
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The reluctance and apprehension experienced by many of these educators 

regarding technology use imply a lack of confidence and perceived competence in ICT 

integration (Gudmundsdottir, 2010; Haerazi et al., 2020; Uzun, 2016). In this context, 

the integration of technology is predominantly left to the discretion of individual lecturers 

who are personally inclined towards its adoption. This decentralized approach to 

technology integration, contingent on the voluntary efforts and interests of educators, 

underscores the absence of a standardized or mandated framework for ICT integration 

within the academic contexts under examination (Biddix et al., 2016; Wu et al., 2019). 

Moreover, when comparing English lecturers from various private universities, a 

noteworthy trend emerged. Across different ELE contexts, the tendencies and 

competencies in ICT use among English lecturers exhibited striking similarities. This 

suggests a certain degree of uniformity in the challenges and experiences faced by 

educators when it comes to technology integration. It underscores the potential for 

commonalities in the barriers, perceptions, and needs related to ICT use in ELE 

programs, transcending the boundaries of individual institutions.  

 

4.2. English language teachers' implementation strategies to integrate ICT in ELE  

       program 

To gain insights into the strategies employed to prepare future teachers for 

technology integration, in-depth interviews were conducted with English lecturers. These 

interviews aimed to delve into how English lecturers perceive the strategies assessed in 

the ICT scale concerning ELE programs (Miles et al., 2016). Although all the strategies 

were generally considered significant by the English lecturers involved in ELE programs, 

some strategies garnered more attention and detailed discussion. The majority of English 

lecturers primarily emphasized the strategy related to them serving as role models in ICT 

integration. While four English lecturers voiced their support for this strategy, five others 

expressed reservations, suggesting that it might not be a necessity or might not be 

feasible. The ensuing excerpts from the interviews provide concrete examples of these 

two contrasting viewpoints. 

 

…you can become a role model in different fields and areas, including ICT, but I 

don't believe I can be an ICT model because it emphasizes equipment rather than 

the type of teacher you are... 

 

…Not really, because most English lecturers at this university are ‘digital 

immigrants….  

 

…Yes, students look up to you as a role model. If you use ICT, they may not have 

encountered it unless they're personally interested in ICT. They mostly use it for 

social media and basic tools like PowerPoint. So, it's important to have role 

models who use ICT in the classroom. Otherwise, they probably won't actively 

seek out how to use it….  
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Different viewpoints can also be related to their own ICT use and integration. For 

instance, three younger and tech-savvy English lecturers are willing to be role models. In 

contrast, English lecturers from various private universities who lack technology 

competence and interest admit to being role models as educators in general. The lack of 

technology causes them to avoid the use of technology in their classes (Kangro & 

Kangro, 2004; Xiao & Hew, 2022). Another commonly mentioned strategy among most 

English lecturers is to discuss and reflect on the role of ICT in education. They believe 

that this strategy should be promoted because it allows them to critically assess which 

technology to use and how to integrate it into their teaching, as indicated in the following 

excerpts. 

…It's beneficial to have ICT, and we shouldn't ignore it, but I believe we shouldn't 

overly rely on it. Many people embrace ICT without reflecting on it. I consider 

this strategy crucial to raise awareness, not only about its potential benefits but 

also its risks…  

 

…Yes, it's crucial to understand how technology is used in various ways, like 

presentations and personal use. We talk about using different technologies to 

enhance specific skills, but it should never replace the teacher. Instead, it can 

motivate younger students who are already familiar with it…  

 

Regarding strategies for learning technology by design and utilizing it within 

university settings alongside peers, six English lecturers provided limited feedback. For 

instance, one lecturer from a private university expressed optimism that future English 

lecturers would possess the capability to incorporate technology into their future 

classrooms, attributing this expectation to the availability of technology-enhanced 

materials crafted by professionals. Therefore, they have the intention to apply digital 

learning or ICT tools in their class. According to Haerazi et al. (2020), English lecturers 

who have intention to try digital learning will have strong motivation and self-efficacy 

to carry out their teaching activities with their learners. The finding showed that some of 

the research participants argued that educational ICT use helps them in accessing learning 

resources. 

 

…I'm uncertain if it's necessary because abundant materials are widely 

accessible, and as future teachers, they'll acquire resources. Most recent books 

already incorporate technology. However, it would be preferable if they have the 

opportunity to learn it independently.  

 

The viewpoint above by other English lecturers also indicates how educational 

technology may be perceived by the lecturers from different angles. One sees educational 

technology at materials level (websites and/or CDs) rather than increased awareness of 

the English lecturers towards technology to create learning opportunities. It is in line with 

Uzun (2016) who report that educator teachers who have technology awareness are more 
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creative to create various learning activities and language tasks. On the other hand, the 

four English teachers below support the idea of educational technology training through 

more hands-on.  

 

…I believe this is highly significant. Typically, I provide them with an extensive 

list of tools and advise them to explore and identify one they find useful for a 

specific class … 

  

…this is crucial because they design lessons but need to witness them in a real 

context. For instance, during practicum, it's important to promote technology use 

so they can understand the connection…  

 

The provided quotations offer insights into the perspectives of English lecturers 

from different private universities concerning the role of technology integration within 

English language teacher education. Notably, English lecturers affiliated with a private 

university appear to endorse a pedagogical approach that emphasizes providing 

opportunities for English lecturers to independently explore technology tools. This 

perspective implies a degree of learner autonomy and self-directed learning, wherein 

trainees are encouraged to proactively engage with technology and discover its utility 

within their teaching practices (Velenti et al., 2022; Whyte, 2011; J. Xu & Zhu, 2023). 

In contrast, English lecturers from various private universities advocate for a more 

sustained and immersive approach to ICT integration during the practicum period. They 

argue that this extended engagement with technology within real teaching contexts 

allows trainees to observe the tangible benefits and challenges associated with 

technology use, facilitating a deeper understanding of its practical application. These 

divergent viewpoints underscore the multifaceted nature of technology integration in 

English language teacher education (Howard et al., 2019; Jimoyiannis & Komis, 2007). 

While some educators advocate for a more hands-on, exploratory approach, others 

advocate for a more structured and experiential immersion in ICT use. This diversity in 

perspectives can inform the development of pedagogical strategies and teacher 

preparation programs that align with the varying needs and preferences of English 

language teacher trainees. Ultimately, the adoption of ICT in teacher education programs 

should strike a balance between offering opportunities for self-exploration and providing 

structured experiences that foster a comprehensive understanding of technology's role in 

real teaching contexts. 

In examining the perspectives of English lecturers regarding technology 

preparation within the context of ELE programs in private universities in Indonesia, the 

results derived from the ICT scale analysis revealed notable trends and commonalities 

across these diverse academic settings. Specifically, the findings indicated that each of 

the ELE contexts demonstrated substantial similarities in the strategies employed for 

technology preparation. Within three distinct ELE contexts, English lecturers 

consistently reported that all six identified strategies related to technology preparation 
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were addressed at an average level. This particular outcome contrasts with the findings 

of prior studies conducted by Kay (2006) and Zahra et al. (2019), which suggested that 

ELE programs often provided limited or negligible ICT preparation to future educators. 

The convergence of strategies across these contexts suggests a parallel set of challenges 

faced by ELE programs in preparing their prospective teachers for effective technology 

integration.  

The challenges primarily revolve around the necessity for improved ICT 

facilities, enhanced opportunities for technology training, and more effective strategies 

for technology integration. While the results indicated that all three ELE contexts 

operated at a moderate level in the implementation of these strategies within their 

programs, the findings can be viewed through a lens of both concern and promise. The 

outcomes, while not entirely satisfactory, are promising in the sense that they indicate a 

potential for further development and integration of ICT through these six identified 

strategies within ELE programs. Moreover, the moderate level of achievement suggests 

that ELE contexts possess the capacity to expand their efforts and integrate additional 

ICT strategies for technology preparation. The findings imply that there exists an 

opportunity for further enhancement in the realm of technology integration within 

English language teacher education, as the results did not indicate a low level of 

engagement but rather an average one.  

In line with the observed shortcomings in the preparation of English language 

educators in the context of ICT integration, Uzun's study conducted in 2016 revealed 

similar deficiencies (Uzun, 2016). Uzun's findings indicated that both educational and 

technical courses within ELE programs fell short in adequately supporting English 

lecturers in acquiring the necessary ICT knowledge and skills. This consistent pattern of 

inadequate ICT preparation underscores the imperative need for a comprehensive 

reevaluation and critical revision of ELE programs (Kay, 2006). To address these 

deficiencies, it is imperative that ELE programs undergo a substantial redesign, with a 

particular focus on enhancing the ICT competencies and strategies necessary for 

effectively preparing future teachers.  

One promising avenue for improvement involves the creation of opportunities for 

more hands-on and situated practices that incorporate reflective experiences. 

Collaborative activities, facilitated through formal and informal peer support, mentoring, 

coaching, and continuous reflection, can also play a pivotal role in this transformation. 

Such practices have the potential to provide a more holistic and experiential approach to 

technology integration within teacher education. In pursuit of these objectives, recent 

models rooted in experiential learning cycles, as proposed by Sert and Li (2017), and 

ongoing reflective situated practices, as discussed by Kuru-Gonen (2019), offer valuable 

guidance and inspiration for the redesign of ELE programs. These models emphasize the 

importance of experiential learning, reflective practices, and situated learning within the 

context of technology integration in education. 

 



Haerazi 

Englisia: Journal of Language, Education, and Humanities | Vol.11, No.2, May 2024 | 61 

 

5. Conclusion  

The perspectives of English lecturers in private universities in Indonesia regarding 

educational technology use reflect a multifaceted landscape. While some educators 

demonstrate a proactive and tech-savvy approach to ICT integration, a significant portion 

expresses reservations about their ICT competencies and the extent to which technology 

can enhance the teaching and learning process. The study highlights the need for targeted 

professional development initiatives and support mechanisms to bolster educators' ICT 

competencies and confidence. Additionally, the findings underscore the importance of 

striking a balance between autonomous technology exploration and structured training to 

optimize ICT integration within English Language Education (ELE) programs. 

The strategies employed by English teachers for integrating Information and 

Communication Technology (ICT) within English Language Education (ELE) programs 

in private universities in Indonesia exhibit a range of perspectives and approaches. While 

some educators endorse a hands-on and exploratory approach, emphasizing trainee 

autonomy in technology exploration, others advocate for a more immersive and structured 

integration of ICT throughout practicum experiences. These divergent viewpoints 

emphasize the need for flexibility in teacher preparation programs, allowing for varying 

levels of learner autonomy and structured ICT training. The results suggest potential 

avenues for enhancing technology integration, including greater focus on experiential 

learning cycles and ongoing reflective practices. These insights underscore the 

importance of a balanced approach that incorporates both autonomous exploration and 

structured training to foster effective ICT integration within ELE programs. 
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